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INTRODUCTION 


The purpose of this study is to evaluate a program 
for improving organization in oral recall in grade 3. 
The children in the primary grades are introduced to many 
kinds of new reading experiences. Organization for recall 


on these very experiences becomes a problem. The children 


sheuld be able to reproduce orally, in an organized manner 
_ what is read for their use now, Therefore, this study is an 
attempt to improve organization of ideas in oral recall in 


grade 3. 
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CHAPTER I 


Research today is concerned in the many phases of 
effective communication of thought. The fundamental prin- 
ciple may be applied to first grade or college. 

Painter! states that “Effective communication is a skill 
which is functional in the highest degree and techniques used 
in accomplishing the goals are significant to the pupils only | 


as they appreciate their value as a means to a desirable goal! 


TRAINING THE YOUNG CHILD 
The urgent need for experimental investigation of 
learning in the case of young school children is indicated 


by Gates* in his investigations “It is possible that the 


theories of transfer, especially those which emphasize the 
importance of human capacities to understand and generalize 
have tended to give an exaggerated picture of the spread of 


training in very young children". 


Haught's®” findings show that "Proficiency in one mental 
function does not indicate or assure equal efficiency in 
another mental function. Practice and training are necessary 
for efficient expression of mental functions". 


1. Painter, M. “Oral Emphasis in English Classes". English 
Journal, Vol. 36. Pages 348-352-353. 1947, 


2. Gates, A. I. “Experimental Investigations of Learning in 
the Case of Young Children." Journal of Educational 
Research, Vol. 12, pp. 41-48. 1925. 

3. Haught, B. F. “The Interrelation of Some Higher Learning © 


Processes." Psychol. Rev. Monog. 30, No. 139. 1921. 
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In his discussion of report, Lipmann 

"that a training in giving report is possible 
(for children) but possible only when one can direct 
the child's attention to those details of an ex- 
perience that seems to adults like essential ones. 
From questions that are asked, the child gradually 
learns what details he must notice." 


Avey~ in her studies found that "free speech at the 


grade three level had deteriorated into a jabber". 


Gray” found “children of a given age vary widely in 


/ (3) a given pupil is more advanced in some phases of reading 
than in others, (4) pupils progress in reading at different 


rates", 


Betts* in his investigations found a factor of impor- 


tance to this study. He states “that children up to the 
fourth or fifth grade are not very sensative to the micro- 
phone. At least they apparently are not disturbed as are 


adults by its presence". 


1. Lipmann, 0. “Pedagogical Psychology of Report." Journal 


of Educational Psychology. pp. 2535=-261-2, 1911. 


Arey, M. L. “Diagnostic Profile of Speech of Children in 


Grades 1, 2, 3." Quarterly Journal of Speech. Vol. 24, 
Noe 2. April 1938. 


Gray, W. S. “Summary of Investigations Relating to 
Reading." Supplementary Ed. Monographs, No. 28, 1925. 


Betts, E. A. “A New Technique for Study of Oral Language 
Activities." Elementary School Journal, Vol. 33. 
January 1933. 
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RECALL 

Myers? in his studies on recall in relation to retention, 
| with 332 boys and girls of normal school, academy and seventh 
and eighth grade, found decided gain in the final recall as a 
result of intervening recall. He suggests that the curricu- 
lum be such that it will constantly make the student recall. | 
"Every possible incentive far the pupil to recall in his study 
and recitation should be afforded by the teacher". 
| In his experiment with three thousand two hundred pupils 
| from grade four to eight, Alderman” found by careful, sys- | 
tematic drill work it is possible to improve the power of | 
comprehension of a two semester period in one semester. But, 
he concludes "The ability to comprehend what is read is of 
little value unless one has ability to retain and reproduce 
the important thoughts". 


Raffel” in her study with forty eight subjects found 


"after learning, more is remembered with recall than when 
there has been no recall. Recall probably acts upon the 


learning material as a whole and not only upon the units that 


| 


are reproduced". 


1. Myers, G. F.. “Recall in Relation to Retention." Journal | 
of Educational Psychology, Vol. III, pp. 119-130, I914. | 


2. Alderman, G. H. “Improving Comprehension Ability in 
Silent Reading." Journal of Educational Research, Vol.13, 
pp. 11-13. January 1926. 


3. Raffel, G. "The Effect of Recall on Recognition." Journal 
Exp. Psychology, Vol. XVII, pp. 828-837, 1934. Saree 
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1 found unaided recall to be very inferior to 


Torrant 
memories recalled in multiple choice test. The total number 


of ideas in multiple choice was 606 while those expressed 


orally was 260. 
Spitzer's” subjects for experimentation were thirty-six 

hundred and five sixth grade pupils. In every case the 

| findings show recall beneficial to retention. 

Burke> in her experiment on grade six level found that 
specific practice in oral recall by means of graded lessons 
produced gains in oral recall. 

Murphy* in her article states that "90% of English will 
be spoken not written". She believes children don't speak 
put jabber due to “overdose of silent reading". She thinks 


speaking a big task, which needs children to speak daily. 


Recall of materials would be merely an application of 


the laws of apperception in the process of learning. 


| = Torrant, Re &. “Fluency in Oral Expression." Unpublished | 
Master's Thesis. Boston University, 1934. | 
2. Spitzer, H. F. “Studies in Retention." Journal of | 

Educational Psychology, Vol. XXX, No. 9. pp. 647=656,1939. 


3. Burke, M. "An Evaluation of Workbook Exercises for 
Developing Oral Recall in Grade VI." Unpublished Master's 
Thesis. Boston University, 1946. | 


| 


4, Murphy, E. C. "Make Them Speak." English Journal, 
Vol. 36. pp. 316-319, 1947. 
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Green? in his studies states "Oral language makes social 


intercourse possible". He also states that "Today the ex- 
| pressional arts are identified as instructional areas of 

| great social significance". He stresses the need for pur- 
poseful use of language. | 
! Durrell” suggests ability to tell a story after reading 
| should be constantly encouraged, the child thus becoming pro-_ 


ficient in translating silent reading into conversation. | 


| Klinberge® states that the nature of language has an 


important influence on the nature of thought. 


RELATIONSHIP OF READING ACHIEVEMENT AND RECALL 

Elliot's* study, with one hundred ana twenty-two fifth 
grade pupils from three different classrooms, found a signi- 
ficant correlation of .59 between reading achievement and re-_ 


call. She states "It is evident that a child can recall more 


ideas if the material he reads is on his own reading achieve- 
ment level". It is generally agreed that to comprehend and 
recall items or ideas from the printed page, one must first 


possess the ability to read the material. 


ae Green, H. A. "English, Language, Grammar and Composition." 
Encyclopedia of Educational Research. pp. 466-468, 1941. 


| 2. Durrell, D. D. “Improvement of Basic Reading Abilities. | 
> Chapter VII, pp. isi. Wor . World Book Company, 1940. | 


5. Klinberge, 0. Sociel Psychology. Chapter III, pp. 42. 
Henry Holt Company. 


4. El] 20t', V. "Comparisons of the Factors Related to Oral | 
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Howe in her study found high correlation of .78=.22 
between reading achievement and memory. 


This relationship is also found in the experiments of 


Courtney” and Acomb,° who both agree that reading achievement 


in a factor in the number of ideas recalled. 


THE NARRATIVE TYPE READING 

Concerning the use of the long narrative stories in the 

primary grades, research is favorable. 

Woodworth* in his study reports "Using the paired asso- 
ciates method found that with equal learning there is better 
retention with longer lists of words: five words, four per- 
cent; ten words, sixteen percent; twenty words; thirty-six 
percent". 


Gray,° in his investigations found 


"any effort to establish a standard rate of reading | 
for all pupils fails to take into account two significant 


factors, namely--that the rate of reading varies widely 
among individuals and that the rate varies for the same 
reader according to the kind and difficulty of the ma- 
terial, the purpose of the reading and the conditions 
under which the reading is done. 


1. Howe, EF. "Heasureme nt of Recall With and Without Text." 
Unpublished Master's Thesis, Boston University, 1941. 


2- Courtney, P. D. "Recall by Reproduction vs Recognition". 
Unpublished Master's Thesis, 1941. 


3. Acomb, A. A. "Stu dy | of the Psychological Factors in 
Reading and Spelling". Unpublished Master's Thesis, 
Boston University, 1956. 


4. Woodworth, R. Se. "The Influence on Retention of Condi- 
tions Feyouing 3 Or fsise. of Learning." Journal of Phil., 
Vol. 12, pp. dy iis aitieuiind nae 
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madera ives "The vocabulary of the material read 
should be suited or adapted to that of the reader." 

Hulten” reported in an experiment of speed of reading 
with eighty-four pupils made in the sixth and seventh grades. 
"One cannot mix reading materials of different types in the 
same tests and get any worthwhile results. Different types 
of reading should be recognized in the teaching procedure". 

Yoakam” states in his study, "When using material of 
narrative nature the results were considered relatively 


efficient with recall measuring 78% of the total. 


SKIMMING 
Abel1* in her study with 41 students, found people differ 


widely in the rapidity of reading. She states that "it be- 


comes of importance to discover if possible the conditions 
and methods of swift reading". Her conclusions are that 
though every indivicual has probably his maximum rate of 
reading determined by his natural quickness of apprehension 
and association, it is yet possible and desirable to some 


extent to increase the ordinary rate. | 


1. Dolch, &. W. The SRO and Teaching of Reading. ) 
Ginn and Company, . 


2. Hulten, G. F. “A Study of Upper Grade Reading." Journal 
of Educational Research, Vol. X, pp. 141-148. Sept., 1924. 


3. Yoakam, G. A. “The Effect of a Single Reading". Social | 
Education, pe 403. September 1937. 


4. Abell, A. “Rapid Reading Advantages and Methods". | 
Educ ational Review, Vol. VIII, pp. 285-286, 1894. 
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Whipple's investigations showed that the practice in 
skimming might probably be given in the public school. The 
coefficient of correlation between normal silent reading and 
skimming speeds is 0.71. 


e shows in her study 


In the analysis of the data, Keir 
the reletive order of difficulty of four types of skinming: 
1. Matching topics to paragraphs 
2- Locating proper names and dates 
Se Locating answers to questions which use the same | 
vocabulary as that found in the selection | 
4. Locating answers to questions which use aifferent 


vocabulary from that found in the selection 


Durrell” suggests exercises for giving the child greater | 


flexibility in reading. | 


ORGANIZATION 


"Everyday observation in the classroom discloses 
that the pupils are handicapped in studying because of 
not being able to understand the continuity of what they | 
reade Their minds grasp isolated interesting facts but | 
without aid they are not able to identify important facts" 
i 
1. Whipple, G. Me, curtis, J. N. “Preliminary Investigations | 
of Skimming in Reading". Journal of Educational Psychology 
Vole VIII, ppe 3335-349, 1918. | 

2. Keir, C. G "Relative Order of Difficulty of Four Types | 
of Skimming in the Intermediate Grades". Unpublished 
Master's Thesis, Boston University, 1938. 


3. Durrell, D. "Basic Abilities in the Intermediate Grade 
Reading". Education, September, 1938. pp. 45-50. 
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Salisbury” also states in this interesting study 


"Sinee recognizing the scheme of relationships 
among ideas, the logical organization, which an author 
sets forth in textbooks, reference books and lectures 
constitutes the great bulk of studying, as it is not 
practiced in the average American school, training de- 
signed to improve a pupil's ability to master such 
logical organization should be of educational importance.” 


In this study these ideas are presented. Successful reading 


of typical textbook material requires the ability to recog- 


nize the author's organization of ideas. Training in organi-_ 


zation, then, should improve a fundamental skill which might 


be expected to transfer to other school activities. 


2 


Aldermen” in his study used three types of exercise. 


They were vocabulary, organization and retention. Three 
thousand two hundred one pupils from grades four through 
eight were tested. The study was conducted over a two year 
periode In measuring the relative value of each type of 
exercise for groups in the experiment he states “While all 
types of exercises are beneficial, organization is of most 
value to the average chila". 

Goodykontz,° states 

In many reading situations we are continually 

needing to sort out as we read, the ideas or items of 

outstanding importance for our particular purpose, and 

then formulating a useful product of what is selected, 

whether it be an answer to a question, a report, a 


1. Salisbury, Re “A Study of the Transfer Effects of Training 
in Logical Organization", Journal of Educational Research, 


Vol. 28. pp. 241-254. December 1934. 

2. Alderman, op. cit. 

3. Goodykontz, B. ~ reaching Pupils to Organize What They 
Read’. Elementary English Review 


» Vol. VII, No. 4. 
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narrative or same other requirement. This selective 
sorting (analysis) and formulating (synthesizing) we 
commonly call organizing. Pupils in school need to 
organize what they reade 
She suggests the following: 

1. Finding the principal ideas 

2. Recognizing the relation of ideas to each other 

3- Synthesizing the important ideas for use 
Potter+ found not enough emphasis put on correct struc- 


ture and organization which gives forcefulness and clearness 


| to oral English. 
2 


Yoakam” states “Ability to remember what one reads is 


rightly regarded as highly desirable. Improvement in re- 
membrance comes from training and practice." His study shows | 
that "It follows naturally that a systematic attack upon the 
material to be read is most favorable to retention. A sys- 
tematic attack involves comprehension of material and organi- 


zation of ideas presented in an effective way." 


3 


Laird's” experimental study with 40 students found that 


in addition to importance of organization in immediate recall | 
_ the value of organization to retention increases with the 


interval in delayed recall. 


| I. Potter, R. “Comparison of Oral and Written Recall in 


| Middle Grades", Unpublished Master's Thesis, Boston Uni- 
versity, 1934. 


: | 
2. Yoakam, G. A. “How to Remember What One Reads". The 
| Elementary English Review, Vol. VII, pp. 83-86, 1950. 


35. Laird, D. As, Remmers, H., Peterson, L. J. “An Experimen- 
tal Study of the Influence of Organization of Materials 
| for Memorization Upon Retention". Journal of Experimental 


_________ Psychology, Vol. VI. pp. 69-81, 1925. 
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Green! tested pupil's ability to organize the elements 
within a sentence as one measure of his ability to express 
himself effectively and he reports ‘brganization scores and 
mental ages as measured by the Stanford Revision of Binet 
Simon Tests show correlations of .50 and .405 for groups of 
seventy-one and eighty-three pupils respectively". 

Haig@ 


The possibility of teaching people to think remains 


doubtful but the possibility of teaching people to or- 
ganize their ideas is as obvious as the need for that 
teaching. Teachers fail to get resuits in oral work, 
first--because they don't know how to teach children 

to plan to think through a particular subject, to limit 
it, to select pertinent detail by which to develop it, 
and to arrange these details in effective order; 
second=-because they do not measure this particular 
phase of work apart from mechanics. 


Lyman,° in a report on two hundred sixty-four investi- 
gations in oral compositions, states that many school neglect 
oral expression because of a lack of exact knowledge con- 


cerning techniques and objectives. He finds that next to 


importance to content is the ability to arrange ideas sys- 
tematically, to organize thinking for effective presentation. 
He states the "facts as to the development of this ability | 
and to the most suitable methods of developing it are as yet 


undiscovered". He stressed need for methods in this area. 

1. Green, H. A. “Test for Measurement of Certain Phases of 
Linguistic Organization in Sentences’. Journal of Educa- 
tional Psychology, Vol. XI, pp. 517-525. December I920. 


"Testing for Power to Organize Thought". 


ey Haig A. F. 
is December 1927. 


English Journal, Vol. XVI, pp. 807-810. 
"Summary of Investigations Relating to 


Ss Lyman, he Le 
Supplementary Ed. Monographs, 


Language and Compositions". 
Noe 36, 1929. — 


stressed need for organization in these statements, 
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Yoakam states "It is a general rule, however, that in 


order to remember what one reads, the material should be used 


) or applied in some way. Reproducing the ideas verbally is an | 


excellent aid to memory". Practice in systematic assimila- | 
tion of ideas and in fixing those ideas in memory by careful 
| reviewing is essential for permanent retention in work type 
| reading. Even in the more delightful forms of reading which 
| dnvolves less systematic effort, a good memory is obtained | 
only at the price of effort. 

Betts” states "Among other things, successful reading 
| requires the carrying of a sequency of ideas in mind." 


| McKee states "It should be clear also that the child 


| may need to organize his important and valid information 


| according to a given purpose." | 


| 
| McKee* 


also states "that the child by his experiences, by | 
experiences of others, by things seen, heard or read, has 
both the urge and the need to express his ideas." Under his 
four groups of items to be taught, McKee lists organizing 


ideas so that things are told in order in which they happened. 


1. Yoakam, op. cite | 
2. Betts, E. A. Foundations of Reading Instruction. p. 518. _ 
American Book Company, 46 6 ] 

So McKee, Pe The Teaching of Reading in the Elementar Schock 

\ Houghton Mifflin Company, 1948. | 


4. McKee, P. “Teaching Language in the Elementary School". 
Forty=-third Year Book, N.S.S.E., Part II, 1944. 
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He states that "many children leave out important parts of a 


essential to deciding what to say or write". The basic 
criterion for determining the time to teach speaking activi- 
ties, or a given item is the pupils need for that activity 
or iteme 

The summary of this research indicates the importance 


of organization in oral recall. This study is an attempt to 


evaluate a planned program for improving this organization 


skill in grade 3. 


story and include nonessential material, so teach those items | 


re 


= 


_—— Fe 


a 


| ‘aaett ésodt donet oe tanendna ‘estes ‘obit hil ects 
steed off ."ettaw 0 ye ot toctw aathteed of fnbdnoces 

-fvitos giideeqe rloset od onttt eft outnineeteb mt fo bred b0 

Webvisss tact set been altqug odd ek ome ttevig 2 10 ,pett 

: | é “emo dt "10 


eoratrognt erft vedeothat doteoeer atrt to yrtanencre ote | 
ot Sawodts ma at yYBute effT .fIsoor feto at noltastasp¢c to 
soldestaanto atdt anivortqut sot metyouq Sennetq 2 eteviave 
°& oetg at {Lfhola 


a 


—— 


: : 
| 
: 
a 


CHAPTER IT 


LESSONS FOR DEVELOPING POWER OF ORGANIZATION IN 


ORAL RECALL 


The lack of the power to organize ideas from narrative 


stories appears to be one cause for difficulty in unaided 


oral recall. 


This study measures the effectiveness of a 


series of lessons in training children in organized oral re- 


call. 


These factors were considered in the experiment: 


le 


Le 


Se 


Construction of lessons designed for training 
in organized recall. 

Construction of an oral recall chart. 
Construction of record sheets for organized 
ideas and number of ideas presented. 
Provision for two-third grades to participate 


in the experiment. 


Securing the cooperation of the radio coordina- | 


tor of the school system, for the purpose of 


conducting two wire recordings. 


With Social Promotion in effect in this school district, 


the material was constructed with four levels of learning in 


mind. The advanced group was called level #4. The average 


group was called level #3. The Remedial group was called 


level #2. The Slow Learner was called level #1. 


Allowing for these levels of learning, sixteen lessons 
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four lessons. (See Appendix A). 

Table I shows the type of lesson planned for each of the 
sixteen lessons. Table II shows the lesson for each level of 
learning. Nursery Tales was the source of the colored pic- 


tures used by level #1. 


Lowe Samuel Company (Litho. in U.S.A.) Kenosha, Wisconsin. 


Nursery Tales, 19 2 Colored Illustrations, No. 1098. 
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TABLE I 


TYPE OF DAILY LESSON 


Questions phrased like the 
Questions phrased like the 
Questions phrased like the 
No Verbal Clue 
No Verbal Clue 
No Verbal Clue 
No Verbal Clue 


Locating Different Answers 
Single Question 


Locating Different Answers 
Single Question 


Locating Different Answers 
Single Question 


Locating Information from 
and Index 


Locating Information from 
and Index 


Locating Information from 
and Index 


Locating Information from 
and Index 


Locating Proper Names and Dates 


Locating Proper Names and Dates 


text 
text 
text 


to a 


Context 


Context 


Context 


Context 
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IV 
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"Fairy Tales" were chosen as the interest center for atl | 
four levelse The stories were selected from the BASIC GRAY | 
ARBUTHNOT READERS. Related stories were selected from other | 
readers of the same vocabulary content. 


See Table II for complete list of books. 


Next, five types of skimming were used in the following 


order: (Skimming at this primary level is defined as reading 
quickly). | 


ttre 6 6f 


Locating proper names and dates. | 


TYPE II = Answering questions phrased like the 
texte 


TYPE III - Answering questions with no verbal clue. 

TYPE IV - Locating different answers to a single 
question. 

TYPE V = Locating information from context and | 


indexe 


The five types of skimming were used to guide the child's 
attention in reading in the following manner: 
The first type of skimming, locating proper names and 
dates, was used to direct the pupils to the important diathe' 

ters or places in the story. 

The second type of skimming, questions phrased like the 
text, was used to direct the pupil to the action or clue 
words in the story. | 

The third type of skimming, no verbal clue was used to | 
direct the pupil, to find, by his own power, the idea that 


answered a questione | 
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The fourth type of skimming, locating different answers 
to a single qestion, was used to direct the pupil to select 
an idea from several ideas that answered a question. Several | 
ideas merged into one main idea answered some questions. | 

The fifth type, locating information from content and 
index, was used to direct the pupil to find related stories 
in other books. It was used to impress the importance of 
the "Title" of the story. 

An "oral recall" chart was constructed for each child 
to be used in the experimental group. (See Appendix C). 

The chart was a simple device, a card arranged with 
six one-inch pockets. 

The pupil used the chart for placing his ideas (answers) 
in order, after silent reading of narrative stories. 

The general method for each lesson was as follows: 

The child read his story silently. One type 
of skimming question guided his reading. The 
child was trained to place the title of the 
story at the top of the recall chart. Next 

he organized the skimming type answers in or- 
Ger, on his oral recall chart. The child then 
saw his directed reading, organized on his own 
oral recall chart. The concluding step was 
for the pupil to sit at the round table with 
his own group. He then tried to tell his 


story in order, to his groupe For the first 
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nine lessons the recall chart was in view 
for reference as the story was told. For 
the next three lessons, cutline cards were 
in view for reference if needed. For the 
last four lessons, the pupil removed the 
main idea from his recall chart, before he 


joined his group to tell his story. 


A game "SAY IT ANOTHER WAY" was developed to direct the 


child's attention to the words of the daily lesson. 


The game was set up in the following manner: 


Tag stock 10 inches in width by 24 inches in length 


was used. The daily words were printed on the card. 


At the bottom of the card was placed a large enve- 


lope. In this envelope was a definition for each 


word presented on chart. These were the steps used 


for each chart: 


le 
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4. 
5. 


Look at the word. Can you say it another way? 
Get suggestions from the group. 

Tell the meaning, if it is not given. 

Give one pupil the printed definition. 

Repeat procedure above until all definition 
cards are given out. 

Now ask, "Who has a card that means, (point 


to word on chart)." 
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7. The pupil gives the correct definition card 
to the teacher. 
8. The teacher asks "Who can write on the board, 
the word that means" (hold up definition card). 
9. The child looks at the chart and writes the 
word on boarde 
10. This is done until all words from chart are 
printed on the board. 
ll. Now place the correct definition beside the 
printed word on the blackboard. 
12. The last step is to match the word on the 
chart with the correct definition. 
When this is done the child slips the definition card 


back into the envelope. 


For experimental purposes the regular reading program 
was adapted to provide a fifteen minute oral recall period 


for each levele Table III shows adapted program. 
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TABLE IIT 
READING PROGRAM FOR EACH LEVEL 


| Advanced Average Remedial  {|Slow Learner} | 
| Oral Study Silent Reading]Silent Study 
TUE. 


| 


Diagnostic 


and for and 
Oral Recall Oral Recall 


Oral Recall 


Silent Study |Diagnostic 
and and 
Oral Recall Oral Recall 


Silent Reading 
for 
Oral Recall 


Silent Study Diagnostic Oral Study 
WED. and and and 
| Oral Recall Oral Recall Oral Recall | Oral Recall 
| | 
| , | Diagnostic Orel Study | Silent Read.| Silent Study|_ 
_ | THOR. and and for and | 
Oral Recall Oral Recall Oral Recall | Oral Recall 


FRI. | Oral Reports Drama Recordings 


The children in each level had the regular types of 
reading and games with fifteen mimutes provided for each 


group to work at "recall". 
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CHAPTER III 


PLAN OF EXPERIMENT 


CONSTRUCTION OF ORGANIZATION CHARTS 
The pupils were to be recorded in organized recall, be=- | 
fore and after the training of the experimental groupe Eight. 
charts were constructed in order to record the organization 
in recall. Four charts were camstructed for the preliminary 
test and four for the final test on organized recall. On | 
each chart was listed the groups, the level, the number of 
pupils, the name of the story and the page. Then the correct 
organization of the main ideas of the story was listed. The | 
numerical numbers 1 to 5 were used to indicate the order in | 
which the pupils organized the idease The pupils of. the 
experimental and control groups were listed on the charts 
according to reading achievement grades. A chart for each 


of the four levels was constructed. 
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The following shows a sample of one chart: 


ORGANIZATION CHART SET II 


Level 4 Recall from THE SIMPLETON - MORE STREETS AND 
ROADS p.270 


CORRECT ORGANIZATION OF MAIN IDEAS 


I The Simpleton Had Gold Coins 
II The Simpleton Brought the Goose 
III The Simpleton Met the Keepers | 
Iv The Simpleton Met the King | 
V The King Gave the Lad a Reward | 


ORDER IN WHICH THE CHILDREN RECALLED 1,2,3,4,5. 
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Thought uhit record sheets were prepared to record the 
number of ideas presented, not considering organization. 


(See Appendix B). 


SELECTION AND STATUS OF POPULATION FOR EXPERIMENT 
The pupils were selected from two third grades in the 
same district. The pupils of both grades had a comparable 


social and economic status. In each case the status was 


above the average. The parents are, for the most part, a | 


professional group. 


The children of both third grades were given the Durrell | 


and Sullivan Capacity and Achievement Reading Tests-Form A- 
grades three to six, intermediate. 

Twenty-three children from each grade were selected and 
listed according to READING ACHIEVEMENT GRADES. One class 
was to be used as the experimental group while the other 


third grade was to be used as the control group. 


Table IV shows the number of pupils to be twenty-three 
in the experimental group and twenty-three in the control 
group. It shows the mental age to be 8.9 for the experi- 
mental groupe It shows the mean mental age of the control 


group to be 9.0. | 
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TABLE IV 
MEAN CHRONOLOGICAL AND MENTAL AGES 


Group Number 64 A. Mean Me Dis Mean 
Experimental 25 7.9 
Control 23 8.0 


The children of both grades were divided into the 


following levels. The advanced - or - Level #4 had a capa- 
city of grade 3.5 and up, with a reading achievement of 
grade 3.5 and up. The average or Level #3 had a reading 
capacity of grade 3.0 and up with a reading achievement of 

| grade 3.0 to 3.4. The remedial group or Level #2 had a high 
| ar capacity and a low reading achievement. The slow 
learner or Level #1 had a low reading capacity and a low 


reading achievement. 


Table V shows the manner in which the Experimental and 


Control groups were both divided. 
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TABLE V 


SELECTION OF LEVELS 
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METHOD OF CONDUCTING THE FIRST CHECK ON ORGANIZED RECALL 
With the lessons for training in oral recall, the re- 
call charts and the four levels established, the first check 
on organized recall was condicted. A wire recording was 
made of the experimental and control groupse Due to absen- 


tees at the time of the wire recorder, only the data of 


twenty-one children was useéde 


Table VI shows the stories recalled by each levele 


TABLE VI 
STORIES USED FOR PRELIMINARY TEST 


STORIES SELECTED FOR EACH GROUP LEVEL FROM THE BASIC 
GRAY AND ARBUTHNUT READERS1 


BOOK STORY PAGES 


Streets and Roads 31 Benny's Trick 77-82 


More Friends and 
Neighbors 22 Why the Bear Has 
a Short Tail 204-208 


Friends and Neighbors City Mouse and 


Country Mouse 228-2350 
Our New Friends Little Duck 
Talks 164-167 


The instructions to the children were simple. "Read 
your story silently." You will be asked to tell the story 


1. Gray W. S. and Arbuthnot, M. H. Basic Readers: Curricu- 


lum Foundation Series. Scott, Foresman and Company. 
46-47 Edition. 
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to your groupe Each pupil was marked on the previously pre- 
pared organization chart. : 

The results of the organized oral recall, without train- 
ing were recorded on the organization charts. The number of 
ideas recalled, not considering organization were checked | 
on prepared thought unit record sheets. (See Appendix B). | 

The experiment continued for a period of four weeks from 
November 8th to December 16th. 


The prepared material included sixteen lessons, which 


were given during the regular reading period. In each lesson, 
the pupils read silently finding answers to questions and | 
placed the answers in order, on the oral recall chart. Then 
the pupils told the story, in order, to their own group or 

on the Broadcast. . | 


Table VII shows the number of lessons for each type of 


skimming. (quick reading) 


A check on organization in recall was made following the 


completion of the lessons. 


Table VIII shows the stories recalled by each level in 
the final test. 

The same procedure that was used on the first Wire Re- 
cording was used on the final Wire Recording. 

The results of the organized recall by both the experi- | 
mental and the control groups were recorded on Set II Or- | 


ganization Charts. The number of ideas presented, not con- | 
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sidering organization, were checked on prepared though unit 


sheets. (See Appendix B). 
The data from the tests were analyzed and the results 


are presented in the next chapter. 
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TABLE VII 


| LESSONS PRESENTED TO EXPERIMENTAL GROUP 


Locating Proper 
Names and Dates 


3 
Lessons 


Questions Phrased 
Like the Text 


4 
Lessons 


No Verbal Clue 


Locating Different 
Answers to a 
Single Question 


o 
Lessons 


Lessons |Lessons 


Locating Informa- 
tion from Content 
or Index 


4 
Lessons 


4 
Lessons 


8 to Dec. 16 


Dates - Nov. 
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TABLE VIII 
STORIES USED FOR FINAL TEST 


STORIES SELECTED FOR EACH GROUP LEVEL FROM THE BASIC 
GRAY AND ARBUTHNOT READERS 


STORY PAGES 
More Streets and Roads The Simpleton 270 
Streets and Roads The Fairy 
Shoemaker 
More Friends and The First 
Neighbors Woodpecker 225 


1 |Friends and Neighbors | The Magic 
Porridge Pot 223 
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CHAPTER IV 
ANALYSIS OF DATA 


The data were analyzed to stucy the effect of a series 
of planned lessons on: 
I. Organization of recall for 
A. The total population 
B. Each reading level 
II. The number of ideas presented for | 
A. The total population 


B. Each reading level 
Table IX and X shows the results of the preliminary and | 
final test on organization in oral recall. | 


TABLE IX } 
PRELIMINARY TEST FOR ORGANIZATION OF IDEAS (TOTAL POPULATION) | 


Critical 
Ratio 


The mean score of the experimental group in the prelimi-— 
nary test was .57 compared with .38 for the control group. 
This difference was in favor of the experimental group, but 


the critical ratio of .91 showed this difference not to be 


statistically significant. 


Chances are 81 in 100 that this 
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is a true difference. 


TABLE X 
FINAL TEST FOR ORGANIZATION OF IDEAS (TOTAL POPULATION) 


Critical 
lertticas| 


Initial Diff.|S. Final Diff.| S. ° | 


Mean Score Mean Score 


The mean score of the experimental group in the final 


test was 3.7 compared to 1-6 for the control group. The 


critical ratio of 5.52 was statistically significant in 


favor of the experimental groupe 

In the initial test the experimental group was superior 
to the control group. In order to eliminate this advantage, 
the difference of the two means was found and the standard 
error of this gain found. The critical ratio of 4.4 was | 


statistically significant in favor of the experimental group. 
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TABLE XI 
PRELIMINARY TEST FOR ORGANIZATION OF IDEAS (LEVEL 4) 


Test|Group [Number | Mean | S.D.|S.E.| Diff.|S.E. [Critical 
M. | M. | Diff. Ratio 


= 10 92 |.351 | 
sti 04 0556 Pal¥ | 
T Con. 10 02 40 


The mean score of the experimental group, in the pre- 


liminary test was .6 compared with .2 for the control. This 
difference was in favor of the experimental group, mt the 
critical ratio of 1.17 showed this difference not to be 
statistically significant. Chances are 88 in 100 that this 


is a true difference. 


TABLE XII 
FINAL TEST FOR ORGANIZATION OF IDEAS (LEVEL 4) 
| 


Test [croup |Number |} Mean [S.D.|S.he|Diff.|S.h. Critical | 
Me Me Diff. Ratio 


Ir | Exp.} 10 3.7 11.19) .39 
2.5 |] .572 4.38 


Tnitial Diff. 
Mean Score 


The mean score of the experimental group in the final 


test was 3.7 compared to 1.2 for the control group. The 


critical ratio of 4.38 was alas ee in favor 
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of the experimental group. 

In the initial test the experimental group was superior 
to the control groupe In order to eliminate this advantage, 
the difference of the two means was found and the standard 
error of the gain was found. The critical ratio of 3.16 was 


statistically significant in favor of the experimental groupe 


| TABLE XIII 
PRELIMINARY TEST FOR ORGANIZATION OF IDEAS (LEVEL 3) 


| Num ; Critical 
Diff. Ratio 


In the preliminary test the mean score of the experi- 


mental group was identical with the control group. 


TABLE XIV 
FINAL TEST FOR ORGANIZATION OF IDEAS (LEVEL 3) 


3 roup | Number Rani’ S. re Diff.|S.E. Critical 
Me Diff. Ratio 


Te 
II 3.4 | .80].40 
if: 2.0 |.841 2.4 


IT 7 1.4 1.49 |.74 


| mental group compared to 1.4 for the control group. The 


critical ratio was 2.4. This difference was not statisti- 


The mean score in the final test was 3.4 for the experi-. 


cally significant. Chances are 99 in 100 that this is a true. 
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difference in favor of the experimental group. 


TABLE XV 
PRELIMINARY TEST FOR ORGANIZATION OF IDEAS (LEVEL 2) 


ree oneself 


028 


Critical 
Ratio 


Number 


The mean score of the experimental group in the pre- 


liminary test was .5 compared to .25 for the control group. 


The critical ratio of .65 showed this difference was not 


statistically significant in favor of the experimental group. 


Chances are 74 in 100 that this is a true difference. 


TABLE XVI 
FINAL TEST FOR ORGANIZATION OF IDEAS (LEVEL 2) 


Group| Number | Mean a Diff. ° Critica 
Me M. bist Ratio 
28 
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The mean score of the experimental group in the final 
test was 4.5 compared to 2-5 for the control group. The 


critical ratio of 3.5 showed a statistical significant dif- 
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ference in favor of the experimental group. 

In the initial test the experimental group was superior 
to the control group. In order to eliminate this advantage, 
| the difference of the two means was found and the standard 
error of this gain was computed. The critical ratio of 2.5 
was not statistically significant. Chances are 99 in 100 
that this is a true difference in favor of the experimental 


| group ° 


TABLE XVII 


PRELIMINARY TEST FOR ORGANIZATION OF IDEAS (LEVEL 1) 


_ [Fest]Group [Number] Mean Dirt. 
) Me Me Diff. 


1.0 


The mean score for the experimental group in the pre- 
liminary test was 1.0 compared to 1.5 for the control group. 
This was not a statistically significant difference in favor 
of the control group. Chances are 84 in 100 that this is a 


true difference. 
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FINAL TEST FOR ORGANIZATION OF IDEAS (LEVEL 1) 
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The mean score of the experimental group was identical 


with the control group in the final test. | 


) 

TEST I AND TEST II IN NUMBER OF IDEAS RECALLED NOT CONSIDERING 
} 

| TABLE XIX 


| PRELIMINARY TEST FOR NUMBER OF IDEAS PRESENTED 
(TOTAL POPULATION) ) 


0541 1.66 


The mean score of the Ge demtel group in the prelimi-| 
nary test was 2.9 compared with 2.0 for the control groupe 
This difference was in favor of the experimental group, bt 
the critical ratio of 1.66 showed this difference not to be | 
statistically significant. The chances are 95 in 100 that / 
| this is a true difference. 


| TABLE XX 
FINAL TEST FOR NUMBER OF IDEAS PRESENTED (TOTAL POPULATION) 
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The mean score of the experimental group in the final 
test was 11.85 compared to 6.00 for the control group. The 
critical ratio was 3.9, a statistical significant difference 
in favor of the experimental group. 

In the initial test the experimental group was superior | 
to the control group. In order to eliminate this advantage, 
the difference of the two means was found and the standard 
error of this gain was computed. The critical ratio of 3.2 


is statistically significant in favor of the experimental | 


groupe 


TABLE XXI 
PRELIMINARY TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 4) | 


Test] Group 


The mean score of the experimental group in the pre- 


liminary test was 3.9 compared with 2.0 for the control groupe 
This difference was in favor of the experimental group, but | 
the critical ratio of 1.12 showed this difference not to be | 
statistically significant. The chances are 88 in 100 that 


this is a true difference. 
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TABLE XXII 
FINAL TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 4) 


a 


Test 


Mean Score Diff. 


The mean score of the experimental group in the final 
test was 1469 compared with 7.0 for the control group. The 
critical ratio was 3.35, a statistical significant difference 


in favor of the experimental group. 
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In the initial test, the experimental group was superior. 


to the control group. In order to eliminate this advantage, 
the difference of the two means was found and the standard 
error of this gain was computed. The critical ratio 2e]1 is 
not significant. The chances are 98 in 100 that this is a 


true difference. 


TEST I AND II IN NUMBER OF IDEAS RECALLED NOT CONSIDERING 
ORGANIZATION TL EaY tee Ee SEC Reis) eh oe hes Oe ee 
TABLE XXIII 


PRELIMINARY TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 3) 
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The mean score of the experimental group in the pre- 
liminary test was 1.6 compared with 1.4 for the control group 
This difference was in favor of the experimental group, mt 
the critical ratio of .34 was not statistically significant. 
The chances are 63 in 100 that this is a true difference. 


TABLE XXIV 
FINAL TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 3) 


es ‘palais 


The mean score of the experimental group in the final 


test was 11.8 compared with 3.6 for the control group. The 
critical ratio was 6.8, a statistical significant difference 
in favor of the experimental group. 

In the initial test the experimental group was superior | 
to the control group. In order to eliminate this advantage, 
the difference of the two means was found and the standard 
error of this gain was computed. The critical ratio of 6.2 
showed a statistically significant difference in favor of 


the experimental group. 


44 


. -etg eft mt quota Latuemitegxe eft to etose asem edt 
avo forinoo oft tot 8. f dvtew betagmos Bef eaw deed yranimt f 
. dit .quotg Latnomtreqze edt to tvet ar eeW eomeetith eft 
| stesofttaugte yltsotietynte tom apw SM, to oftet feoltino sad 
-SonoTett!b eomt « et eidt tetit oor at &8 ete essonano eAT 


VIXK S0gAT. | 
(se Tavs) ceviitedta eataT qo aveMUN HOT PesT camry | 


“re : Pee ms 
okteH |.ttic | i eT008 aeeh 


fant? oft at quor, L[etnomiteqxe od¢t to stone asem oft 
edt .qvora fortaoo odd tot 3.8 Atiw b otaqutes Bell eaw teot 
souemttio tasolttagiea Leottatteta s . 80d eaw otter Lents tao 
~quor Lfetnaomitegxes sdt to toveat at 

tolroqgue saw quortsy Isdttomtireqxe edd test fettint ext al. 
~onetaevbs ettt ectentatie o¢ tebt0 al - Ygueeg* Lowesto. ois oF 
| Stebaete oft Sas Sawot eaw eftesm owt eft to somtortot 2th ent 
8.35 to often Laotetao ao .baetrgmon / ea. ateg eids to sto7te 
| to “ove? mt: panera? teh ‘fmeottiogte tileoivettese a boworde 
guoNg feduontee xs edt 


a 


TABLE XXV 
PRELIMINARY TEST FOR THE NUMBER OF IDEAS PRESENTED (LEVEL 2) 


S.Ee Critica 
Diff. Ratio 


The mean score of the experimental group in the pre- 
liminary test was 1.5 compared to 2.0 for the control group. 
This difference was in favor of the control group. The 


critical ratio of .45 was not significant. Chances are 67 


in 100 that this is a true difference in favor of the control | 


groupe 


TABLE XXVI 
FINAL TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 2) 


Critical 
Ratio 


The mean score of the experimental group in the final 
test was 8.5 compared to 8.0 for the control group. The 
critical ratio of .33 showed no statistical significant 
aifference in favor of the experimental group. Chances are 
63 in 100 that this is a true difference in favor of the 


experimental group. 
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TABLE XXVIT 


PRELIMINARY TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 1) 


' 
) 


The mean score of the experimental group in the pre- 
liminary test was 4.0 compared to 3.5 for the control group. 
This difference was in favor of the experimental group. The 
critical ratio of .16 was not statistically significant. 
Chances are 55 in 100 that this difference in favor of the 
experimental group is true. 

TABLE XXVIII 
FINAL TEST FOR NUMBER OF IDEAS PRESENTED (LEVEL 1) 


Test|Group|Number | Mean |S.D. 1S.E.{ Diff. |S.E. [Critical 
Me Me Diff. Ratio 
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The mean score of the experimental group in the final 
test was 3-5 compared with 5.0 for the control group. This 
difference was in favor of the experimental group. The 


critical ratio of 1.0 was not statistically significant. 
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of the experimental group. 
In the initial test the experimental group was superior 
to the control group. In order to eliminate this advantage, 


the difference of the two means was found and the standard 


error of this gain was found. The critical ratio was not 


significant. 


Chances are 84 in 100 that this is a true difference in favor 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 


Summary 
The purpose of this study was to evaluate the effect of 


a series of planned lessons on: 
I. Organization of recall for 
A. The total population 
Be. Each reading level 
II. The number of ideas presented for 
A. The total population 


Be Each reading level 


Material designed to develop organization in oral recall 
was built for four levels of reading achievement in grade 3. 
Each lesson lasted for fifteen minutes on sixteen successive 
school days, a total of sixty-four lessons. Eight organiza- 
tion record charts were made to check correct organization 
of main ideas. Individual check sheets were constructed to 


record ideas presented (unorganized). Wire Recordings were 


made of the two groups before and at the close of the experi-_ 


ment. 


Limitation of the Study 


A small population was used and the writer taught the 


experimental group. 
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Conclusions 


1. The children in the experimental group improved in 
the ability to organize ideas. The critical ratio of 4.4 
was statistically significant. 

2. Comparisons were made on a basis of reading levels. 


Level 4 showed a significant gain. While the other three 


levels did not show significant gains, the trend was in favor. 


of the experimental group. The difference in each case was 
in favor of the experimental group. 

3e The children in the experimental group improved in 
the number of ideas presented. The critical ratio of 3.2 
was statistically significant. 

4. Comparisons were made on a basis of reading levels. 
Level 3 showed a significant gaine While the other three 
levels did not show a significant gain, the trend was in 
favor of the experimental group. The differences in each 


case were in favor of the experimental group. 


Suggestions for Further Research 


I What results would be obtained, if a larger group, 
probably 100, were used with groups from various 
parts of the city? 

II What would be the result if several third grade 
teachers conducted this study? 


III If the series of lessons were 30 in number instead 


of 16, would the Level 1 group show significant 
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3 APPENDIX A 
‘Exercises for Developing Power to Organize Ideas 


in Oral Recall 
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LOCATING PROPER NAMES 


AND DATES 
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Lesson L ‘ype 2 The Shildrens' Own Reader Level 
(Pennell & Cusack } 


DICK WEIPINGTON aND HIS CAT pages 235-249 | | 
Capital Letters will help you find the answors Quickly... 


What wag the boy’s name end where did he live 7 
Where G@id he think the wagon was golug 7 | 
Who bought a cat 7 
What was the name ef the daughter ? 
What @iG the merchant call Dick ? 
What 41d Dick besene ? 


Place your answers on the recall} chart. 
Use this chart to help you tell the story to your group. 


a . ; 
; wi 7 n 
vend Ged pe* 
‘ae were ae 
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Lesson L ‘Type h Gray 3 Lexoel 3 


TEE BAGKET OF LAUGHS 

Rend the story quickly. 

 & capital Ictter will help you find the answer quickly . 
What wag the nome of the mischievous fairy ? 


the flew behind the olf woman ? 

What dia the old woman say ? 

Who leanod over the woman's dicuiaer ? 

Who apoke BORO mage words ? 

| What 444 the old man gay ? | 
: Placa your answers ia opeey on the recall chart » 


You may tell the story to your group o 


tee el 


va) Swi Perk s' C28 a Get 


; ok ree vee (lA é he a 
Tne. LRP RAE 


: | ? me eas o Cray 2 ‘Level 8 
Tena the question Yor one page. 


. * eye rir 


Row oe the page qua ely | 
A capital letter #42) help you find the answer ncoighies 


e Yabo ache Neat ¥A9 the mame of all three gonts ? 


22D J wisugiy ? | | 
a is ae LT 
pe How ate #0 coon 24 B4l2y Goat Gruff's fect 


PAtAS 
th soe 


PT: 


ike 7 


> ee OT OO 
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Soa : 
ee Fi i 
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ome a ee 
2. ibe Tree et (8 


i ee at. oer 
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Lesson 2 Typel Gray 3 Level 4 
Find page 262 in your book. 

Veite tre title of this atoxy on one slip. 
Placo the title on your oral reeal’. chart. 
Answer these questicns. 

A eapitel Letter will help you find the answers 
quiekly. 

T. Wheat in the nawe of the town? 

2. that is the name of the brownie? 

3. WnO 16 Very kind? 

4AWho spies the Little Men? 

5. Why is the woman going to make a coat? 
Place the answers on your recall chart. 


Be ready to tel). your story te your group. 


1h) Mb Woe: oAee tL 
’ ties 4 Poe i mee Ad 
pe ® A 
P 


ee a type I Elson S$ = Level 3 

Hind she aan Reeds SONthe siol? ae Level 3 

ming tO ins story otndered ta, nagzes 256-267, 

Find the answers to anaes questions, | 

A capital letter will help you find the answers quickly 
Ly “hat is the scoungess aaushtor called? - | 
z."ho is giving the balli ‘wv | yy 
3. Winmel oe Cinderella? — 


= 


7 
see Ps 


ice ‘Cindereila is beautiful? 
5 Vbo marries the poor madden? 
Place your answers on the recall chart in order, 


Be re ndy to vOll your story to your croup. 


“oe eudobristie rr >jmer Level i 


need 1 the » story silently. 


Ad 


Capital reteere wai help you find the answe3 “Ss quickly. 
nia | fe iy, 


2. ino mas #2 tine and deo? 
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itl a ae ‘0 
ae fecal i he 


on noe nee: en 


oomee 


jieet ae = “a 


Vs y i ae we * 
ey NA Le 
Fae tt J ie 

| oe Mee. 


TYPE II 
2ING QUESTIONS PHRASED LIKE THE TEXT 


TYrE It 
ANSWERING QUESTIONS PHRASED LIKE THE TEXT 
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: ok oe? bi r ’ ri 
I. How can the young ais win the: oe ae 
— oe ee im ey! va 7 


me What are the 3 " es of the two giants ? 
oy hk aie + Sh $éee G4 mes 


& th ts offer t ? 
es 


ne ve of ia third giant ? 


on Ho ; i car help oe young =e ? ' ; 
Be L the ending of eet ar any ae” Vite ‘ 
ae ‘ a 


Oe ea eee eee!) oe 
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cA. 


Teseun 3 Type 2 Brownia Bilis Friends Level 
Ons word wits help you ee answer quickly . 
Skin the page to Pind “Bhs a. : 
pete the angwers,in order,en the pece2ll shart . 
ie Who liged in the garden ? 

2. Why ald the fish like tha elves 7 

5. Why were the elves eievasd ? 


4, Who hod a fine time ?_ 


| 5. What must the cat be ? 


— 


Read | the me Latte Ho vais | . 
7 
Place ‘the title oft the eee at the top of the chart. 


if Snow White Level 2 


Answer these questions. 
i.vwhat will the birds show Snow White ? 
2, Who follows the birds ? 
Be Whac ls a dovely piace to sleep ? 
Reinonber ane word, wil help you find Pac rantues quie kly 


 “Pleee ipl answern, in arden, on your recall chart . 
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q Pisces in” 
ie eit 2 
ee) Rg ee f3, ye Big 
oes Ser, Ds 


PRE er ae Vemieay gine int Hew es Vesta ry ya 


“4 . 
a oe © oy 
a ~ r 
ae tras a ae s 


A, eRe 
. bat 7 -. a a fi t ; . 
an - : Hutt b Oe: 


ay apt : 
me) aK, 
ale rT ’ 
a 
a 
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_ Level 4 


Viele: tae Ugly Duckling pages 275+280 

2 ‘Skim through jhe ctory to find these answers . ra ADy 

ey : % _ One’ ‘word will help you. find the answers quickly . x 

ae he ony ata she mother duck sit waiting ? 4 
eet: 2. vhet tumbled out of the last egg ? | " 
i f . Be chy wes erey duckling frightened ? i 
Be eas et ig the trouble with the duckling ? oe 
"<> 8. Vhen he left the hut, where aid he go? | sree. 
i 8, then’he Looked down yRhat aid he see in the water ? Bs 


ae. A ae answers om your reoull chart. 
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-. 1 | ee 
‘typo 2 , BROWNIE AND HIS FRIENDS — Level 5 - 
‘Read the ale ef BROWNIE AND © AMM SNAIL. page 11 
y ‘Answer the quostion for cach page. 
What did Erownio now? 
When was Sammy happy ? 
What did Senay never know ? 
What was it that Brownie covlan'’'t do ? 
What did the fish noed ? 


ONE VORD “TLL HELP YOU TIND THE ANSWERS “gurexty. | 
PLACE YOUN ANSWERS TH ORDER , ON YOUR RECALL CHART. 


i 
a. 


68 


24 fyo0 i yegteor Babies Circus Level 2 
fete) (re (Disneys Browns; 


‘ ; 4 ui | M ; 
) a : bart vis, 
. Good. Night 


Read 1 oats story. a eS, 
‘ines word waa help. you fina the | answers quickly . 


“How es tne house? 


Who Dogan Snow Shite i 


4 Whats sid "ea Yen have ? 


Place. your answers on yous recall chart. 


} ina: Level 1 


Bue. word wAll fois: you tine the answer quickly. 
tes What 16 Brown Fox sey ? 

ey where did Little tuck sR? 

3. What did ea Hen out ? : 


hia you place the name of the story at the top of the chart ? 


Be ready to tell the story on the Broadcast 
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Lesson § Type 2 Level 4, © 
>, ‘The Plson Srd. Fages | 
he Gelden Fish — 


One word will help you find the answer quickly. 


' that dla the poor man catch? 
why was the wife angry? 


‘Weas did whe ol@ nan find when he hurried home? 


7 When the man asked for help again, what did he find? 


what did the fish answer to the last wish? 
‘Why dia the fish make thie ansver? 


, 2 é 0) eee 


Lesson 5 Type 2 Level & 


Rea@ the story of Brownic--Toge 19-28 
You will @ind 2 question for each page. 
Onc word will help you find the answer quickly. 


Place your answers in order on your Oral Recall Chart. 


Here are your questions. 


what ata Brownie begin to think? 
What did Brownie tell the selves? 
Who went into the house first? 

hy was Semmy Snail so frightened? 
What did the fish hear from Brownie? 


What did Sammy like to think? 
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Less on 5 Tepe 2 Level 2 
ison 2 Pages 144-159, 


Little Fig and Wis Garden i 


Read the story quickly. 
ae nee? WiLL help you find she answers ene 


vihere did Little pig Live? 
Whet was Little pig doing in the garden? 
What was Little pie going to fiad? 


;hat wac herder work than weeding a garden? 
What wis hurting Little pig? 7 
what was the best werk for little pig? 


Place your answers in order on your oral recall chart. 


fell your story to your group. 


oii > & 


Lesson 5 Type 2 Level 8 


Read the story cf Red Yea and Brovn fox pages 20-52 
‘Read quickly. 7 


There is on: question f r cach page. 
One | word will help vou find the answer quickly. 


| What made Red Hen sue 
What dia Red Hen cute 
hat @i@ Brown Fox find? (found). 


peste a “unswers on the oral Recall Chart." 


, roa ay to tell this funny short story on the Proadcad 


ee . 
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oe RRS EOF am Aa Bi? 
Shae wd OSD cle’ epwe 1 


1 
. 


4 
as 


TYPE III 


‘NO VERBAL CLUE | 


Losum: 6 fre S Gray 5 Level 4 

Read pazes 276-279 

I. Wnat did the two alvls think abovwt the Gonkey ? 

2. What did tne friends think about the boy? 

3. Waat 114 the woman think she boy and man snoulid do ,? 
4, What did the Gia man think about the donkey ? 


5. Kow does the story ena ? 


Place your enswers ,in order,on your recall churt. 


You may tell your story on the Broadcast. 
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Lessca & Type 2 Streets and koade Level 3 
The Frincesas “ho Never Laughed pages 298-S°6 


3. heat did the King wien + 


2. “hy aid Peter want the goose ? 


o. whywis the esese useftl 7 
&. Xkat were the people éeing ? 
5S. “hy was the Yrinvess interested ? 


6. “hat happened at the end of the story ~ 


Place your answers ,in order,on your recall chart. 


Tell your group about the story. 
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tose 


ry 00 your recall chart. 


y atoxy ca the Sroadvast. 
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@ 
*h 
‘tf 
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a 
») 
vi 
of 
hog RA 
, : 
vy ty eee! 
‘ - : 
ai uO pial Use ee 


, a Ninge vag the gict nailer Cinderalla 


2.%cho helped Cz Mere is, ? 
Se “ho co pl with Cinderella ? 


4, How ala Bae etory ana ? 


Place t the caswers ,4e oxder, on the recall chars, 


Teli. dee story te your group. 
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ct We 
} We aT Tear eats iy, 
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panes Jue 3 Levai 4 Gray 3° Pages 284-294, 


HE ITREE Gans. 


Read the etery ef ths Peg iinea. 


‘Wee a List ef all the worce that desoribe the giants in this 


story. 


‘Now Look on the Etorary Snelr coins "Tawel $. al 


Find the nook “NOHANYENG ‘STORIES. " 


Porn to pese 2s. 


Tho name of the story is "Tis LAZY Goat." 


Now Liat ail the worts you find that desoribe the giant in. 
this etory. ; 


Pell us what, gient you Liked best. 
sie as way you os. the efent. 


Pees your story | on the Orai Recall Chart. 


tis a ype | | 
Read ee oulekhy. 


‘The sone of the story is 
'. HANS AMD THE FCUL GRVAT GIANTS 


Fisce ‘the mein ideas of the story on your Oral Recall Chart. 


Elson 3 Pages 269-277. 


Be sure your ideas arc in the correct order. 


“Be able 69 ters us sone thing about each main cian) 


oe any tend your story te your group during the "Broadcast." 


5 You ‘ 


él 


EE? io MADE ‘h HOUR » Pages 250=257 

Read te story silently. | 

By Now ollose your backs ; 

See of you can place ane right answer eats each a ag 
Why. fe the sheop angry ? 

“What fooa the sheep vant to. ao? 

Wheat eon ‘the. goone ado F 

What dees the pig Go? | 


Hew do the onimaler Leel? 
m- . Wheds ‘the onigelstneighbor? 


$50, oan eovex the roof with brauches . 

eit ie the anineis'neighbor ¢ 
hen wants to build a house in the forest. 

sh v4 de onary | dota the farmer is going to eet bin 


To oats © oan ont coun tall trees. 
; rime ere gs happy . 


mw ey) 


Basson 7 Prpe 3 Level l. 


Basie ae ae Ti Heed b1Gtis' Figs, Read pages 207-216 
Pirst Plies. the pleturas in order on your desk 
wow pince Sse stories in the right order on your Oral Reeall 
Chart. 
Hare ave the sturias. 
the first pig guilt his house of sbvaw. 
‘The little pigs went down new roads, 
The weif blew down the houses of ‘straw and wood, 
Sha thirg little pic bu§lt kis heuse of brick. 
-. She wolf eowld not blow Gorm the house of brick. 
She sevorid PzG BULLt his house of wood. 
m4 tt whey 
inet 
a 


aoe may tell your story to your Broun. 
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ideeon 8 Type 5 o Level 4 


ne promrrne ; OTOS TES hae 118-151, 
a, PINOT wo ne TTS APONTE. | 


“Read the story Se i cs 
bee ig had Silica ‘the noin events of the stony. 


Piso the giips in order on your “Oral { Recall Charg. 
Re ee aS tel. your wroup your story, 


i 
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t —_— 
; bad em rscmticnne nate ee 4 


A ee 4 


ee ae ye Elson 2 


a. 


JACK AND TH: BEAVUTAIK Page 160: 


Read ‘the story gilevily. 


Fero arg the main idsaa. | 
cr tt the nad ideas op your: "oral Reealh Chart." 


tar 3A | down the beanstalk. 
aoe “ths wonderful deans. 


Jack stoals the magio harp. 
Sees chiabs the teauatalk, . 


a | abies, 
Be able to tell us ome thing ubout each idea, 


ratatte she hte mouse. | 


niin iG@eas in order cn your "0F 


s 


al Reeall 


Level 4 | 


3h h Vina and The Sun -pages 280-283 
range you: -onswers, fa ordez, ou the recall chart . 
Sy wby wee the wing anery cd 
2. whet dia ‘the traveler think about the wind? 
oby a, the wina stop blaming oo 
A. Why ala the san dozbhat the wind could not do ? 


7 pei 14% 


Meg atte i Fe ne Ait 
as mien W, 


= 
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* 7 i 
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‘Lesson 9” ‘Type 4 Gray B. Level 3 


Arrange Pee iawshs, tn order, on your recal? chart. 
I. thy dess the rabbit laugh ? 

2; thet do the rabbit ond turtle decide to do ? 

3. Whet mistake does fue rabbit Rakes | 

4, How does the turtle win the race ? 


Make a Movie strip of this story for your ‘iovie Box. 


If we enjoy your story and pictures;you may visit 


oy Miss Hale -Grade I 


iv! ; x 
ay 
is 
‘ 


ed 


= think eeaee aaeie F 


Ne ‘Viet 2008 ae 
ae does § > men keep paves. 2 

5. pe ae Le story dis funny * 

4s oe pads the oan ‘fina out 2 


a sovie strip. for this story . 


‘to “tell us the Dial * 
; ili hy = oun 
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7 Jel ‘eh “ 
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Sa 
tl 
Se 


tS eat te nee mn and woman do ? 


| 4 tho peta to eaten Jon ay 
| ae a | 


+ DIFFERENT ANSWERS TO A SINGLE QUESTION 
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vy ‘Vara Jett an - 
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‘Lesson’ 30" ‘Type 4 Basic Gray 3 Level 4 
 Ginéerelic — 


Read pages s03~clu 
I. dow did the older sisters act ? 


2. How waa Cinderella different from her sisters ? 


%, Who was going to the dell ? 
4, What things 214 the Gsdmother do “for Jlnaderalia? 


5. Who admired Cinderelle ? 
. 6. Now did the sisters act,whenthey knew who Cinderella 


Boe 3 


4 | Place your auswers,in order, on your recall chart . 


- You may tell your story to your group . 


a aie ah 3 ih : 
I, He oa ne aoe the Brownie was » tighappy? 


j ts re oe rus 


oe | 
. ‘est a moval a a 


ex iigse pie: | rt: | 


nd “i 

‘oe sre, orton, ¢ on ene recall chart. 
' y 1 . ip i 
a ee %> 
Dy | 7, \ i 
i | 

Nar fh ein , ( 
Lan y 
- 7 


a 7 i. 2a Dg. gk nee Yas, ae he 


7 Pyye eee Rasic Gray e Level & 


: 7 . Si? 2 
ele 


a a y The Turtle Viho Ceulén’ t+ Stop Talking pages 20T-2T2 


F ”) 


2, Whab was wrong with the young turtle ? 
 &, How did the surtle travel ? 


| ? 


Be aah uappened to the turtle ? 


 -—s« Plses your snewars,in order,on your vsoahl shor’ 


| Be ready te heli Four shery to your Broup. 


J ial’ 


c 
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f me 2 


Lg 
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paren ive 
a oun puts 
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=r s : 
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“4 ie a all ra i” 
as | 7 = os [=a 
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: byl Oe : me : 
oe ie “oF inp @F 


re : 
¥ ~ P : ue ‘ 
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seen He! aval 4 


hs ae aia the as think about the gift ? ° 


- IBS ‘Why were tho shoes wonderful ? 

ee sommes kind of a boy was Timothy ? 

is eHow did “Hoty earn his lessen ? 

phage ‘these anewers ;in order, on your recali chart» 


: ae ee vans aes ory on the Broadcast » 


— ee hae eo 4 
—o a * a) PR eae 


2°) eee & 
Lesson 11 Type 4 Basic Gray & Tevel §& 
Reag silentiy, the sto: y on pages 250-260, 
ingwer these questions. 
Bow will the Northwind make the poy Rappy ? 
Yhy dees the innkeeper. want the cloth ? 
Why didn't the cloth serve the food ? 
How does the Northwind make the boy happy sgain ? 


Whet does the wicked iunkeeper do vith the magic sheep ? 
How did the laa punish the innkeeper ? 


List ‘these answers in order on the recall chart. 


You may tell the story to your sroup. 


othe eka y 
aes ae ie 


mn i ae 
| a an ean 
an \ nM m i rsh 
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f : ud} iH 
7 a ey Ly Lite AY v tee ‘Ahi ’ 


I ee rs oes 
“hci: ENR HB eae. 
2. SS a tae Ba ares 


; 


ete Field ‘ " Devel - 
Dege 69 enw resa silently. 


rh, ay r 
7 - 


“aswer: Poeee ‘cliestions. 
Ff Ee eitaceter . 


ie why 48 ths child unhappy? 
2. What doos the ol@AA1.ay tell the chia ? 


et | ies ane foes the little child do ? 

Sea 

> 4.New dees the Little girl act 7 

‘ ied ea Be has, happens when fa the child 1o6ks in the mirror ? 


ba) How chal the ee girl look from now on o? 


“Peoe rene hOSwer jin order,on your reenll tharte 
ae en this story to your group. o 


B »? 
’ 1 Aims cb Mas ee bh 


tea 


val sy ll t i zits ‘dl MG 


rig bar dd ee: 


ee aie 


‘ 


G TARDY LIT PIGS pages207-217. 
What ata mother pig tell the three littie pigs ? 
} What were the three little pigs going to Go ? 


| Why was the first little pig eaten ? 
Why wag the second pig eaten ? 


‘ 


a How Gia the third little pig fool the wolf ?- 
Place your answers in order on your recall chart . 
iN ) 
i in Ls ‘ 


ihc ma : a igh 
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iy Spee T Ba yl 
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w A BELL FOr. THe CAT Page 262 


s ¢ 
(eon = oo = 


chs were the moe vas A 


| 12 ; ‘Type 4 Level 3 


- | £10} i 
c nv. easy iD ra ra . 


“| SR ANIMALS ‘lo MAD a Howl 


: ‘9a 
| Read your story quickly. 
why waa the farmer happy ? 

What did the sheep tell the pig ? 


‘How was each animal a helper ? 
pes : 
Hae How was the wolf frightened ? 


Place your answers in order on your Cral Recall Chart. 


iy a bd 
r 


par vos we ee le ~ | Pe ies er 
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Why was the rabbit silly 7? 


i) 


p why were all the rabbits afraid ? 
Whet happened to a11 the animals ? 
How was the lion wise ? 


You. may say your answers in a different way. 


Place your answers in order on your (ral Fecall Chart. 


aa 
lets ad 
Pale 


ver te 
ata. 
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Lesson 12 Type 4 Level 1 


OU7: Nii FRIENDS Page 178 


Read the story silently. 
Pind the siiswers to these quastions. 


Mow @1a the woman aot? 
Whet 444 the old woman answer? 
Mow was the empty basket filled? 


Place the answere in order on your "Recall Chart.” 


t 


= 
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Tre V 


LOCATING INFORMATION FROM TABLE OF CONTENT OR THE INDEX 


CLASSIFICATION OF MATERIAL BY PARTIAL READING 
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Leason L& Type f§ Perel 4 © 


Uso the Index of THE TINGGREN TLL-IT- GAT BOO. 
iy if of siwif marked Levei 4. 
Fedp THESE PRISNDS. 
A cat who went to see the king. 
A boy who mes sons tigers. 


f, girl who junped ovt of bed. 
4 boy who went to the home of a giant. 


4 girl who went to see her grandmother. 


Tell us the nome and author of your favorite story. 


i Lesson 13 Type 5 Level 3 


'Feua: the ay TU? <PTO3ss YEO Ey: ‘ELLAUGEED., There 
at pnather “Yineess in the book called “NOHANT 
‘ 


aa Badin : 


~~ Pave ti cast ee of. your Oral Reeall Chore, 


Pep ae 
ahs ; wert as iy ey. aa, order. G2 


your Oral 


help you tenn your story to your group. 


| = ite Seer a3 ; 
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: Lesson 130 Type 5 ‘evel 2 


HANSEL, AUD GRETEL Pages 2723-287 CUILDRN'? OU RUADERS 2, 
Read the story silently. 
New close your teok. 


see if Fou eas Place the pictures in the right order on your 
Oral Recall Chart. - ; 


Keep this Chart te use on the PAIRE TAL® BROADCAST." 


wee 
A goes AG . PO AS to. ea , wre, | 4 Vina Rave Stee Dee ie OF 
‘. BO 3 is bf aa™ a : hates ¥ UP te 7 ee i Okey wl NPD ek 
wae : 
- s 


i Ole > Ss © - | ea | ‘ 4 
A cf ¢ hilly Goats Crufi page 46 
—. > : os 


eu niataaen Fey Wie ast ty ts OPA? An Train ee we ae FF 
we MOR i SRS wets Wen who! hiss A Wi Ea ay A abe va ome SY We hahals OFA 3. a CE Ls aE 
* 


ne stooy about each picture 


sure to put the nawe of the story at tke top of your oral 


call chart 


> 
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wpe 5 Galdon. Rook of "Fairy. Teles Level 4 


‘ial, | 


Lesaon ” | 2 
I. Find the Golden Bool of Peaxy = It is on the 
shelfa | 
2.Use the Index. : | 

Jiake a list of the storiss you have read in tiore 
Streets and Roada, — 


4.8elevt your favorite story. 


De ‘Pe! ah your group why you selected the story 


Lesutu 14 Type 5 Basie Gray 5 Level 5 


Who Fisherman and liis Wife pages 287-298. 
I. Read the story silently. 


2.irvunges the parts of the stery in cerrect créer, 


5.fiace the parts of your oral recail chart. 


The New House 


= a) a 
a. «oa 


ie Leaf ef Bread 


= : 
' a : 3 
The Fish Disappears a 
ih ean < ; 
a | ; 
de . 
: The Ragged Wife Becomes A queen 
i, a," g ya ‘ 


_ i i : 
Th a "111 help you teil the story to your group. 


7 aie 


ae fOr... on orn 


Lee 
iy - 
if Ari 1 " 


i) tereenee yee 6 Phe Cnitaren'z own Reader ‘Levers 


T. Regd the story of Ciaaerella 2uickly. 
Ze arrenge the parts of the story in correct order, 
3. Place them on your oral veeail chert. 


4. This will help you te1i the story on the Broadcast, 


The Bald 


Ft th 5 ry we ZA 
Abode Bike FR RI ING FAAS LY 
—_ ei ff on A =P hn 
i , = ear Sista ae Coe ~ 7 puaat 4 ¥ 
WOW DLeSe OL. 8 LF IY Sal OF wAW he Ska J Vis CPi Soa lf og ¥’ 
ke ? - thts wkesy +6 oe 19) Pt ih 
AGU May tell this story to your group 


leazon 15 Type 5  ‘nmchinting Stories Level 4 
You have ragad the stoxy of The Brownie oflednock 
in Move Strests and Roads 3. Livtle siken-Drun 
was unselfigh. itn the book Unchanting Stories 
there a a story of an Dee sie brownie. 

I. Use the Index. 

2. Find out who wrote this story. 

So. Read ne SUOry. 

4%. Arranges the parts of the story Ee agerant 
order on the Cral Recall eee, 

The Broerie's Moon 

The Brownie Gets His Shovel 


The Pumpki Seeds 


5. This outline will help you tell the story. 


phe 


Leason IS Type 9 ison Reader 3 Level 3 


Pind She wiser Reader 3 Ne thie shelf labeled 
Level 3. | 

I. Use the Table of contents. 

2. ind some Fairy Storics for us to read. 

3. Make ; list of these stories . Write the 
author of each pie 

4. Select one story you Like best from your list. 


S.lMake a library cara for this. story. 


6.Put the card in the Fairy Tale Unit File. 
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ae, ae 

ss LAttle Black Sambo 
I.Pleee the pictures in the correct order on your 
Orel Recall Chart. 


iy to tell one sentence about each 


a ot 


(ecuen Bits) Type 5 The Hew “Vinston ?rimer Level i. 
The Three Bears 

i. Piass the name of the story at the ter of the chart. 

2. Plase the nietures in the right order oa your 


Orel Retail. Chart. 


5. Ba ready to teli ona story abous sach picture. 
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“Lesson 16 aype & LeveL 4 z 

» You, have read the eecey- of THE TEREE GIANTS in the Gray Reader, 
Mere strests and-Yoads. 

These gliante were helpful. 


In the nook"E achanting Stories *, there is a stery of a lazy 
a the Index . 
Hind out, who wrote tris» story. 


Read the eens quickly . 


firrangs the Four parts of the story ,in correct order, on your 
Oral Recall. Chart. 


ig Seeond Plan j ‘orks 
Tho Clever. Giant's Plen 
The Pirst Vien works: 


The Second Plan 
This outline will help you tell the story to your SPoOup . 
t 5 ; 2 4 . 


LLY’ 


‘You sige ress HE TORTLE'S RACE in STRESTS ‘and ROADS. 
: Now look on the shelf ace Level 3. 

aa find the book 2 STORIES VE LiKe". 

he Yae the Table of Contents. 

3 Mind the story called “THE LITTLE °UD TURTLES *. 
Oi, Read silently o ; | 


< . ) : a 
» ae p ie w* F ey r 


Om your Oral Reoall Chart, place the title of the story . er 8 ot 
ee | Next place $hs name of the author om your chart . . a si 


us Vow arrange the ina in ideas, in order,on your: oe P Misia i. 
te - ; yh, f 
oD " vay wy, ra! a :, 
3 ay ee Ada the dence to your group . a 
a is . | La in ib 
cea re ats tk Reel 2 
Sa Sie aa bene Oi 
Came BS) ied ee 
1) ee aN Lela 

r hak Baty ; | i ’ o a 
Ca} ’ Mi i? de ‘ Res, 

“ : of . neh 

WA eet in? - e rath fd 

a an Ait - A 5 a . 

a i 
; Ke | 7 * ¥ d i 
, ; | ‘ ( hs G 
Ac rie 
b goa 
(hae 


Look on the shelf labeled Level 2 

einé "CHILDREN'S ON READERS Book 2 by Tennell and Cusack. 
Use the Table or Contents, 

Make a list of Fairy Stories . 

Beside the Title write the nome of the author. 

Choose one story that you enjoy .. 


Be ready to tell the stery to your group . 


< 


Bi 
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‘Lesson 16 yy Type 5 "Level 1 


2 | , JOHUMY CAKE Fares 217-223 
i ; 


(leee the pictures in the richt orger on your "Orml Recult 
Chart.” 
Be able to tell us one thing sbout each picture. 
-Dié you plase the title at the tep of your chert? 
a 
1) iy — 
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APPENDIX B 


Organization Charts for Four Levels, Showing 
_ Preliminary and Final Test Results 


: @ XTGwmeTa 3 
i urtwose ,alevet <w0f “ot e¢redd sottestssgt0 


ediveed deeT Lent% bas yraatmifertt 


Control 


ORGANIZATION CHART SET I 


Level 4 Recall from BENNY'S TRICK, STREETS AND ROADS 


a ee es 


pp. 77-82 


I David Taught Benny a Trick for the Pet Parade 


II Benny was Taken on a Truck 
III David Got on the Truck 


IV Mr. Huff Wanted to Know Which Chicken was the Pet 


V Benny Did the Trick 


ORDER IN WHICH CHILDREN RECALLED 1,2,3,4,5. 


GROUPS NUMBER 
Experimental 


| 


‘ 


Rie 


w 
a) 


iS 
bo 
nl 
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rf aay 


See 


I (2 HARD MOTPARTuAORO 


STAOR GMA CTSSRTE NOTA? ey mag mort {[feoet 4 f{sved } 
Setahhal PRet diitaiel , ; j 


2AS0I ATAM FO HOTRANTMADSE 


ee eas te 


eheral ted edd tot dole? s yaaed taaueT bived T 
dousT s 90 measT enw yermef II 
vou? edt no tof Bivel TIT 
tel edt esw nexsidd dornw word od SotmeW tie .<M VI 
Mo leT ent SIG ynae® V 


oGeheSeS.£ CEIIAOGH MEWGITHOS HOTHW WI saRO 


een: 
Vj VW 


CIMA LY 


: 
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7 z Wit } wm) hy 
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| : © 4 
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SO Ae eke eee - 


eg Oe 
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——— a See, @ 


Level 3 Recall from WHY THE BEAR HAS A SHORT 


Line ee 
IY oe De 
Lilw.2ue 
IV The 
View. FO 


ORDER IN 


PLO UE 


eee 
Sater 


ORGANIZATION CHART SET I 


TAIL 


Bear Met the Sly Fox 

Bear Asked the Fox About the Fish 
Fox Told the Wrong Way to Fish 
Bear Went Fishing in the River 
Bear's Tail Became Short 


WHICH CHILDREN RECALLED 1,2,3,4,5- 


NUMBER O PUP : ORCAN IZED ES 


Peel ni ae 
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| ORGANIZATION CHART SET I 


Level 2 Recall from CITY MOUSE AND COUNTRY MOUS 


CORRECT ORGANIZATION OF IDEAS 


I The City Mouse Visited the Country Mouse 
II The Country Mouse Visited the City Mouse 
III The Country Mouse Liked the City 
Iv The Cat Came 
V The Country Mouse Found it was Better to ! 
Live in the Country | 


ORDER IN WHICH THE CHILDREN RECALLED 1,2,3,4,5. 


GROUPS NUMBER OF PUPILS ORGANIZED IDEAS 
— epee fay 
fe 1) 2) pcr Seen | + et 2 ton « ead Fiat | 
2 3 SS a ae | 
| 4 Lee | 
sini | 
[contre See 4 | 
| 2 a eae | 
| ite oc. eI 5 SG GR aE ae 
| ee SSE 4 ee oe eg 


eek eee. Su) ee fe, St a a eee oe gat ee eee 
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Level 1 Recall from LITTLE DUCK TALKS 


ORGANIZATION CHART SET I 


CORRECT ORGANIZATION OF MAIN IDEAS 


I Little Duck Tried to Talk Like 
II Little Duck Tried to Talk Like 
III Little Duck Tried to Talk Like 


a Kitten 
a Hen 
a Robin 


Iv Little Duck was Unhappy 
V Little Dueck Tried to Talk Like a Duck 


ORDER IN WHICH CHILDREN RECALLED 1,2,3,4,5. 


GROUPS NUMBER OF PUPILS ORGANIZED IDEAS 
a Sie ee waa: 
Experiment a 4 St) SS ee Se 
asa So os 
Control ic 1 eel 
2 Lote es | 2 | 
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ou b, 


ik set a By ery} ete ~ 


ORGANIZATION CHART SET II 


Level 4 Recall from THE SIMPLETON, STREETS AND 
ROADS « 270 


I The Simpleton Had Gold Coins 
II The Simpleton Bought the Goose 
III The Simpleton Met the Keepers 
IV The Simpleton Met the King 

V The King Gave the Lad a Reward 


ORDER IN WHICH CHILDREN RECALLED 1,2,3,4,56 


GROUPS NUMBER OF PUPILS ORGANIZED IDEAS 
Yb fit fae | LV EY | 
xperiment a p25 | 415) 
eee 
(tee pio | 47 | 
. oie aT RO ee ee 2 ee 2 
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ee | es AE a 
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2 2 is Rees eR Ge 
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WR Sf Ree, 8 mee he 
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ORGANIZATION CHART SET IT 


Level 3 Recall from THE FAIRY SHOEMAKER 
CORRECT ORGANIZATION OF MAIN IDEAS 


I Tom Looked for the Pot of Gold 

II The Sly Elf Got Away 
III The Captured Elf Told the Hiding Place 
Iv The Sly Elf Kept His Promise 

V Tom Learned a Lesson 


ORDER IN WHICH CHILDREN RECALLED 1,2,3,4,5. 


GROUPS NUMBER OF PUPILS ORGANIZED IDEAS 
ee V 
experimenta as “a meee 
G3) BAe 
oT SSE 
: s 
ipomnmet manana gate —-on-o | 4 
A SN Se Bae ae a a 
Control 1 | fal els 
TERT OT SR “SU a a) a a 
pas a a ptt 
atte 
5 Lev & f- | 
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Veshintae is amede bal \ 
Aa, aa seu he 
Peete tee ole ote a 


Io 
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.$od ILT YL 


soe lt antbhi edt oer 
setmorl eft 
moe 
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HEI He 


fod to to% edd sot beioo 


ORGANIZATION CHART 


Level 2 Recall from THE FIRST WOODPECKER, 
FRIENDS AND NEIGHBORS 


CORRECT ORGANIZATION OF MAIN IDEAS 
I The Ugly Woman was Unkind 

II The Strange Man Needed Food 

IIt The Woman Kept the Cakes for Herself 
Iv The Man Became Angry 
V The Woman Became a Woodpecker 


SET ITI 


ORDER IN WHICH CHILDREN RECALLED 1,2,3,4,5. 


GROUPS 


Experimental }| 


Control : | i 


5 


NUMBER OF PUPILS (ORGANIZED IDEAS 


SOI wee 
RMA we eae see 
b Aa i best-fit —_| 
ieic amar sy 
He Heb) tH 
2 4) ae Se 
73. 4 Oe ee 

2:2 we es 
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ORGANIZATION CHART SET ITI 


Level 1 Recall from THE WONDERFUL PORRIDGE POT | 


CORRECT ORGANIZATION OF MAIN IDEAS 


I The Mother and Girl Had a Wonderful Porridge 
Pot 
II The Rich man Heard About the Pot 
III The Rich Man Stole the Magic Pot 
IV The Magic Pot Wouldn't Stop Boiling 
V The Rich Man Returned the Magic Pot 


ORDER IN WHICH CHILDREN RECALLED 1,2,3,4,5. 


GROUPS NUMBER OF PUPILS , ORGANIZED IDEAS 
#25) To 1) ee ee 


Control 1 
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oat shell 


= ae 


: h Lae rrr 
' BEM 


¥* 


“Begny a trick for the ret Yerada. 


a 


ms merch: 2 around the yard. 


nny is taken on a truck. 
(A) David waked up early to a lov nolse, 
Biat David dressed and came out, 
\ 
(0) 
(3) 


“x. Huff was slidiy 


* 7 io _ 7 tae dom m 
a box of chickens on his truce 


28 fake 
Benny was in the box of chickens, 
David called, De not take Benny". 
Paria, got on the truck, 
David gaid it was a mistake.e 


B) Mr, Hurt? couldn't hear Davidts voice, 
(C) The engine was vary loud. 


$8) David aién't hove time to call his father. — 
Cis) David must co with Benny. — ; 


IV. ir Murf wented to know which chicken ves the pet, 
/ ) Mr. Huff was surprised to see David. | 

} Bavid told him that Benny was in the truck, 

) David told Mr. 

) ur. Uvff coulda not tell which was Benny. 

} David ‘showed him a yellow chicken. — 


muy did the trick, Bh, | 
Mr. Huff took the yellow rooster out of the box. 
5) David pulled the horn out of his pockst. 

{C) ar, Ruff found one chicken too many. 


The Little rooster marched behind wsvia. 
“ir. Huff took Ben:y And David home 


Huff that Benny was to be in the Farade, 


: PUPIL NUWBER a 
;ROUP | Sa 


ie aa 
ie cy 


vin 


f } ~ 
The Giapletea page B70 


* 


Ms orggey ait wis . nies “= 
B.ue was gaugaany colus 
Ce le met the farner cm 


D.His brothers had sent him away 


ces, 


-« The brothers thought he was stupid 


BF. The lad echt a goose 
 AaThe famner. thought tne tad stupid —— | 


_ 


&B. The farmer told the led about the roosee— 
ne The te thought it was a fine bergain— 


DD. The iad heard ahout Sie Kags AoOUseL— 


e The simpleton decided to give the goose to the king 


a (I) The simpleton met the keeper : 
X.The Simpleton met the keeper af vie door — 


B, 3. The keeper wanted half of the rewar — 
ae The Simpleton met the keeper of ie stairs 


7 


D.Phis keeper wanted hal@ of the reward — | 
(=. impleton promised them each half of the reward 


as The Simpleton met the kine 

-The king liked the fine present — 
Be 4 fné kine wanted the lad to choose a reward 
ae ah ies. the Jad asked for a beating .— 

DThe king ordered the. osigiee — 
ii tik: lad said that the reward belonged to the keepers 
V The king gave a reward , _ | fs 
A very one otc ectomae ae the keepers ; 
kn the lad’s name 
lled < ‘impleton 
Sosa Pap sd 


“Ts 
ba 


-— - , “ i) 


ei) a a 
»he* Vala ‘7! 
fet) eae I ie 


i] 


tric} tc for tho Pet Farads, 
und the yard. 


aay & 


: te pga marched behind hin. 
: geal 4% first the rooster hadn't followed him. 
* 4B) Da wid taught Benny for a woek. 
r Benny ts taken on a truck. 
(A) David waked up early to a loud noise, 
B) David dressed 2u2 came out, 
ay Huff was sliding a box of chickens on his truck. 


) Benny wag in the box of chickens. 
Dawid called,” Do not take Kenny”. 
avi 


ot ae "° truck. ; 
teed 82 t was a mist ake. ¥ e 


) Mr. Huff couldn't hear David's voice. 


C) The engine was very loud. 

2) David didn't have time to call his fether. 
David must go with Benny. 1— 

‘y. My Huff wented to know which chicken was the p 
(4) Mr. Huff was surprised to see David. 

(B) David told him that Beuny was in the truck. ‘ 
(€) David told Mr. Huff that Benny was to be in the Farade. 
 (D) lim. Muff covld not tell which was oti 

(2) David showed him a yellow chicken 


@ 
<r 


4 


Benny dia the trick. ' 
s) ir. luff took the yellow rooster out of the box. 

3) Davia pulled the horn out cf his pocket. 

CO} wy. Huff found one chicken too many. 

fhe Little rooster marched behind Davia. 3 
) ily. Nuff took Bonny And David home. . 


ak 
: 1s AR 


it 


: ‘Na aie ee a 
a} ji mt be my mW rye 
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letoa page 270 


‘A. The eM 35 walking down the road 
B.,tHe was jingling coins 

i) 
ee | 
\ ’ yaw me dee. Se pase 
 @. be mit the farmer 


D.His bruthers had sent him away 
A 


i. The brothers thought he was stupid 


oT 


v2 2 F , 
na it. The lad brought a goose 


“.The farmer thought the lad stupid 
The farmer told the iaa about the goose 
The laa thought it was a fine bargain 


The lad heard about the ktags Youse 
The simpleton decided to give the goose to the king 


‘Iii. The simpleton met the keepers 

A.The simpleton met the keeper of the door 
B. The keeper wanted half of the reward 

G6. The Simpleton met the keeper of the stairs 
D.This keeper wanted hal€ of the reward 

ae 3impleton promised them’ each half of the reward 
WV .The | Simpleton met the kine 

4,.The king liked the fine present 

a ghe kine wanted the lad to choose a reward 

no The led asked for a beating 

‘bThe king ordered the bekting 
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bly, ve a 


ve ge Rae Piears belonged to the keepers 
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‘ - } fst , Peseta ve « tmwunes +e an ~ oS Nee 4 i 
: ; fea ie h, 2 fiw was Carvyyins a string of fish. 
J rt _ <p = Sirah _ \ 
i i The Teeeeas 2 he fox. 
fui Robyn RAS | SUAS PSS cae a om, oe « to in h hecntt esurcht 
5 oo ThE FEA Gigu't want the bea;x oO KE PO Te eCIh rte § ae 3 
tne fish. 


he rT 
“8 ttar asked. about tus Tish. 


i) Phe fom sake re caught the sigu Dimeelir. 
3) Fho* Pox bhought hew good tle fish would taste. 
% ) 


He~ oka the bear to eatch SOMe fish. 


Th ‘7 F : d - 
) The bear got very hungry. Sat 


The bear wanted some fish at hone. ‘ iP 


v3 


the wrong wey to Fish. 


a iehe tine. 


Tié bees Gd tai sme1i he had enough fish. 
the bear to give a hard puli. 


IV Phe Suar went fishing in the river. 


= 


The beer thanked the fox. es 

The svar thought 1% was « hard way to Sish 

The bear cut a hole in the Ice. 

Th Desx waited a long time for the fisk to bite 
Tas hear trieA to stand up, 


(@) The bear's tail became shox. 


(A} Ths water hud turnad to tre, 

(B) The bear's tail was moe. fants 

{C) The bear becane anrry. 

2 ar’ gave gs hard strong pull. 
Par ; of the bear's tail stayed fast in the ice.“ 


i; iad 
a > 


ae eee eet eI ee 


NOR em eRe 
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~2> Saf 
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Neo {Ldees 2 


Level 5 


Tyron, looked f r the pot of Gold 


Nor, SOU his pobner that vebhe, would 


B,Tom wanted to LCoOrk ene @xt's & 


? Ro Rete ny ae 
CG. Yom aie Ro wake qo werk Tor ge7t 


; : . 
D.Tem hunted, for the Shoemn ice 


E. Tom round the Ghoemaker working 


_ Cyne sly elf got sway ae 


the pot of gold uo 


Ra asked vhe “auemaker or tne 
a ene 3 ly wif said he Aaropped a tack 
Tom, pretended ato look for the tack a 


ha p-to elf threw dust into Tom's eyes &™ 
oo. ‘E.Sbon phut his eyes” 
The captured elt oe 


4.Tom leoked for she Fairy Shoemarer cman 


ae 


s 


B.Tom kept his eyes on the tiny elif 
2 ae ae >: 


Cc. Ton exabbed the Shoemaker 
D, “Phe ele es © malo Mom sneeze Lo 


Tom wouldn't let go of the elf 
The sly elf kept his pr ‘omise 
‘4.Pom put a yellow tie around the tree 
: emised not to touch the tie 


B.fhe sly elf fr 
CTom weat home For a 


shovel ae 


_ bTor a thow, ht he woulda be sa aa 
iS E.To it found all the a aa ied with yellow tics 


nf 
. Tom learned a “lesson 


a 
a Toms tie 
3 vik § ohh rT 


telisthe hiding place of the 


aS at oil 


a 
BER © Lae. 


Onn Sor! PAIL Tages 204-208 
niga 
2. Fae. 4, i ie 
bear met ‘che at 
oe mar 2, p —_ 
) It was a winter after the fis 
(Bi Pores acked she fox where he got the fish. 
& 3 vere | were, , 


eg f rae . ae ESS, gaa, g a A eg 
(Ci “he fox was peers & string of fishiwm 
pad i 


{UG} The fox ws 8 ie foc. 
; ‘1% 5 hen Ye eaoaey pany ~ reo, a aeoh + 
fei The foa aiin't want the beer to knew he hadn't eaucht 
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yd Ns a. = , 7 ab ‘s% te a ee 
if Tada bear asked. about. tiie pe ES 
in} The fox sale be Gaught the figun bimeeir. 
F ; 
: 
: cy 


3) Tho foz thought how good the fish would taste. 
) He told tho bear te catch some fish. 


\ 
(tC) The: boar cot very hungry. 
( 


The bear wanted some fish at hone. ee: Bef 


( IIT)hs tox teid the wrong way to Fish. 


ie 


et er te 


“he fox told the beer to cut a nole in the ice. —— 
He told the heer to put his tail in the hole. 
He told the bear to sit for 2 long tine. 


Pied ee he 
GE he 


42 whe 


(OG) te tel? she tear ba sed% witil he had eno: ugh fish. 
{;) He told the bear tm give a hard puli. 


~ 


sh nn oy 
tne siver. 
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IV Phe Dear went fishing 4: 


Tas beer thanked the fox. 

te Dear thougat 4% wag a hard way te Bish. 

cut a hole in the Ice. 

The Dear waited a long time for the fish to bite, 
The hear trisA to stand up, | 
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“V The bear's teii became shoxs. 


(A; Ths water had Harned to fee, 


(B} The Ddearts | tail was caught fast. 
(c) The bear becane a i. 
. (pn) “The be gave s hard strong pull. 


(os) Part of the e bear's tail otayed fast in the ice. 


4 7 : 
on a! oe 
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The Fairy 3 hoemaker page 260 


saa ac) 
a . . 
Sie Vom ‘looked for the bot of Gold 


ae See methpr tbat vbey weal US. Lae 


B.Tom wanoed ta Leark she eiftse seeret 
C. Tor adic not take to wnrk for eid 
Hl, : Ded. GM: hunted Fay Che Shoema ker 


ik. Tom found the Shoemaker working 
(@i)tre sly elf got every eee 
she Choemaker for tne pot of gold 
tack 


in the woods 


“A. Tora aged 
RB. The sly el? seid he dropped a 
ji Tom pretendedto look for the tack 
De rhe elf-threw dust into Tom's eyes 
2. ‘Hon ‘shus his oven 
JII. he captured elf tellsthe hiding place of the 
treagulse 


4.Tom looked for the Fairy Shoemaker cpa! 
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(1,) me mother and the girl hed a wonderful. porridge 92% . 
4.fTnhe girl and her mobher lived ia a wee house, 

B.Thoy hed nothing to sat but porridge 4 
I C.The magic pot always gave porridge . 


, They sald,"Little Pot , boil’ and the pot boiled. 
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Gr) rne rich man heard about the pot . a 
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hf. fhe rich man ren to the house . 
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G.)me mother and the girl had a wonderful porridge pot . 
4.7hs girl and her mother lived iu a wea house, -~ 
B.They had nothing to sat but porridge . 

C.The magic pot always geve porridge . 

D.They said,"Little Pot , beil’ and the pot boiled. 

he. hen the mother said } Little Yot,stop"the pot stopped 
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) He looked in the window . 
b.He saw the pot boil . 


(f11,) the rich man stole the magic pot. 
“The rich man could buy everything thet he wanted, 


B.The man wanted the pot for his ovn 17 

C.The man watched the .other anc girl leave the house . 
D. The mother and girl went for wood for the fire . 
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iV.The magic pot won't stop boiling. 
A.The man told the pot to boil . 
B.Ths pot was full of rich porridge . 
C.the pot went on boiling . 
D.The porrides ran over the pot. 


8.The porridge ran on to the floor . 
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The rich man called for help | 
C.The mother and girl came home , 
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